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FOREWORD 
The main purpose of teaching a second language is to enable students to successfully engage in 
meaningful communication in that language. In sharp contrast to this goal, many of the available pro-
grams fail to incorporate activitie~ that approximate real communication situations. Some focus on gram ... 
mar and structure and others focus on pattern repetition. Both extremes ignore the fact that one )earns 
to communicate by engaging in communication. 
The intent of this guide is to set forth an approach that promotes actual communication in the 
French class. It sets the communication skill within the overall goals of French second language pro~ 
grams, outlines a communjcative approach to second language teaching, discusses the relationship of 
students and teachers in such an approach, describes some communicative activities for the intermediate 
and senior levels, and addresses the issue of evaluation in a communicative approach. Although many 
of the activities are based on the themes, vocabulary, and structures of the prescribed French program, 
this type of approach is adaptable to any second language course. This approach is not intended to be 
used only when the class is engaged in a communicative activity. The approche communicative should 
be applied to all aspects of second language teaching and learning. 
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COMMUNICATION AND THE FRENCH SECOND LANGUAGE 
(CORE) PROGRAM 
The French Second Language (Core) Program involves the teaching of French as a subject 
one period per day. It is the most basic type of second language program in our schools in terms 
of the attitudinal, cultural,_ and linguistic objectives it sets out to achieve. Students who graduate 
from the FSL Program will have a knowledge of French structure and vocabulary, some speaking, 
reading, and writing skills, and an awareness and an appreciation of francophone culture, particu-
larly French-Canadian culture. Concisely stated, the objectives of the regular FSL programs are 
as follows: 
1. To provide students with a fundamental knowledge of French grammar, pronunciation, 
and idiom, an active vocabulary of 3000-5000 words, and about one hundred sentence 
patterns. 
2. To provide students with sufficient oral competency to make themselves understood in 
meaningful conversations. 
3. To enable students to read, with the aid of a dictionary, standard texts on subjects of interest 
to them. 
4. To enable students to write letters and free compositions clearly and correctly. 
S. To provide students with a basic knowledge and an appreciation of the culture and aspira-
tions of French ... speaking Canadians. 
6. To enable students to resume the study of Frenc~ in later life, if the desire or need arises. 
The development of oral competency is possibly the most important goal of the FSL Pro-
gram. Parents, students, teachers, and the public in general believe that students should be able 
to speak French as a result of their second language experience. It has been noted, however, that 
~ while students can perform quite well in controlled classroom activities, they encounter difficulty 
in transferring their second language ability to situations that require spontaneous language use. 
Communication involves the use of French in meaningful conversations; it entails using second 
language knowledge and skills for the purpose of obtaining or sharing information. Students learn 
to convey meaning within the linguistic restrictions imposed by their knowledge of French and in 
spite of such factors as lapse of memory, fatigue, nervousness, distractions, and interfering back-
ground noises. In short, they learn to use French under conditions approximating language use 
in the real world. 
It is clear that before students can converse in French, they first need to practice the linguistic 
content in the FSL Program. Once students learn and internalize vocabulary, structures, and 
pronunciation-the basic elements of communication-they are ready to use these elements in com-
munication situations .. It is through this process of building communicative activities on linguistic 
content that students gradually gain confidence in their ability to make themselves understood in 
meaningful conversations. 
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THE COMMUNICATIVE APPROACH 
Communication: A Definition 
Communication is an exchange of information between at least two people. Canale (1981) 
and Howard (1980) outline the features of the communicative act as follows: 
Communication -
Is interaction based. It may be oral or written. 
Involves unpredictability and creativity in both form and messagee 
Takes place in a context which determines appropriate language use and aids interpretation. 
Is carried out in spite of such factors as memory lapse, time constraints, distractions, 
and limited linguistic knowledge. 
Always has a purpose. 
Involves authentic as opposed to textbook (contrived) languageo 
Is judged on the basis of actual outcome. 
PrincijJ/es of the Communicative Approach 
In any discussion of the communicative approach to language teaching, it should be kept in 
mind that it is an approach rather than a neat theory or methodology. In fact, any second language 
course can be made to have a communicative emphasis through the efforts of the teacher. 
A review of the literature (Calve 1982, Duplantie 1982, Knop 1980, Terrell 1980) indicates 
that there is general agreement on the fundamental principles of a communicative approach: 
1. Language learning is regarded as more effective when students use the language for a purpose. 
2. In communicative activities the focus is on the use of language for communication rather 
than on the study of rules and structures .. 
3. A communicative approach takes into account the learner's language needs, abilities, and 
interests. Communication must be realistic and meaningful to the student. 
4. Student comprehension is a primary consideration in communicative activities; it precedes 
production and exceeds it as well. 
5. Students must initiate as well as respond in communicative activities. 
6. Communicative activities are centered upon a theme. 
7. Students must be provided with sufficient vocabulary to cope with each activity. 
8. In communicative activities the focus is on the messages given and received rather than • 
on the linguistic forms. 
9. In communicative activities the direct correction of speech errors is not effective and can 
be harmful to student progress. 
Communicative activities provide students with the opportunity to use French in realistic and 
meaningful situations. Such activities require students to create utterances in accordance with their 
needs and their interpretation of a situation. 
Communication Strategies 
It has been observed that some people considered ~o possess limited linguistic knowledge and 
sk.ills can get along quite well in a second language. It is likely that such people, to compensate 
for their lack of linguistic knowledge, use whatever means are at their disposal to get their 1nes~age 
across. These people, faced with the need to communicate in a particular situation, use what lin-
guists term "communication strategies". 
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A person speaking a second language may use strategies based on first language knowledge, 
. strategies based on second language knowledge, or nonverbal strategies. The degree to which a strategy 
is used will depend on the speaker's overall second language proficiency and the complexity of the 
communication task. 
When speaking French, an anglophone may use the strategy of avoidance: s/he simply avoids 
a topic entirely or a pan dons a statement in midstream if faced with the inability to continue or 
if unwilling to do so. When lacking appropriate French, the speaker may approximate a word, coin 
a new word, or use a circumlocution; i.e., describe in simple terms an object or event. 
It is common for anglophones to translate English language patterns into French or simply 
do a language switch; i.e., insert a word or expression from English into what is otherwise French 
speech. The speaker may also use mime or make appeals to the listener to assist in communication 
of a message. All of these are valid communication strategies that students can use successfully, 
and therefore they have implications for a communicative approach in teaching French. 
In a communicative approach, students are faced with the necessity to communicate in spite 
of gaps that may exist in their knowledge of French. Teachers can support student efforts in such 
a demanding and sometimes frustrating task by making them aware of the range of strategies that 
they can use. 
Characteristics of Successful Second Language Learners 
Rubin (1975) and Stem (1974) analyzed the characteristics of successful second language learners 
with a view to applying such knowledge to helping all language learners. The task of the teacher 
is to provide all students with the opportunities to develop the skills and attitudes that will help 
them become more successful. 
Rubin (1975) provides a clear profile of successful second language learners. Perhaps these 
characteristics are recognizable in students presently in the French Program. According to Rubin, 
such learners-
Are willing and accurate guessers. 
Are willing to practice. 
Have a strong desire to communicate and to learn from communication. 
Monitor their own speech and the speech of others. 
Attend to meaning. 
Are prepared to attend to form. 
Display a tolerant and outgoing approach to the target language and empathy with its 
speakers. 
It should be added that successful second language learners are satisfied to operate within 
restrictions. Further, they seem to accept the fact that learning a language is a cumulative taskt 
occurring over time. 
Although these characteristics are based on observations of successful second language learn-
ers, they can provide teachers with some direction in their attempt to make all students more effi-
cient language learners. Empathy for the target language population can be fostered by a planned 
cultural component; a willingness to guess and to take risks is encouraged by a supportive class-
room atmosphere; some learning skills can be improved by the strategies chosen by the teacher. 
Role of the Teacher 
The communicative approach to second language teaching and learning redefines the tradi-
tional role of the teacher. When the class is mainly involved in the study of vocabulary and gram-
mar, the teacher assumes the role of instructor. When students are engaged in language use activities, 
the teacher becomes a facilitator and participant in learning. Teachers change their approach ac-
cording to the demands of the activity. 
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Language Study 
Language study is largely teacher-centered and controlled. The teacher assumes the 
role of dispenser of knowledge, which is presented to the students in a highly structured 
manner. Students respond at the teacher's request. The focus of the lesson is primarily 
on the form of the language. 
Language Use 
In this con.text students use the language with the teacher acting as facilitator. Once 
students have the appropriate vocabulary and structures for a situation, the teacher steps 
back or even withdraws to allow students considerable opportunity for spontaneous lan-
guage use. These situations are characterized by a great deal of student/student interac-
tion and, to a lesser degree, student/teacher interaction. While such situations may range 
from structured to free in nature, the teacher must provide students with the freedom 
to interact in what may often be perceived as an unstructured situation., The focus is 
on meaning, with errors being ignored unless they interfere with communication. The 
teacher becomes a diagnostician of student errors and uses his/her observations to plan 
follow-up activities. As a facilitator, the teacher must accept the value of what the stu-
dent has to say. 
In a successful French program, language study and language use complement one another. 
A balance be~ween these two aspects ensures that students will have a comprehensive second Jan.., 
• guage expenence. 
Classroom Atmosphere 
The learner's psychological state is a crucial factor in language learning because, of course, 
the developmental process occurs inside the learner. The most significant factor affecting this psy-
chological state is the classroom atmosphere. The appropriate atmosphere will heighten student 
motivation and encourage student-initiated talk. 
The communicative approach requires a supportive environment in which the student feels 
free to communicate. Without a supportive atmosphere, learning is often inhibited. By showing 
respect for students and what they have to say, the teacher creates a sense of trust and security 
in the classroom. 
Communicative activities enable students to express their feelings and ideas. Suitability of materi-
al is an important factor in stimulating language use; therefore, teachers should keep in mind that 
communication must be realistic and meaningful to the student. Activities should be personalized 
and should involve an exchange of information. 
Giving students freed om to experiment with the language of a particular theme (in pairs or 
groups) will help them develop a better command of vocabulary and structures, and promote crea-
tive communication. Feeling comfortable with one theme at a time lends itself to a lower anxiety • 
level and a higher confidence level. If anxiety is low, students will more often attempt creative com-
munication. 
In the communicative approach, errors are accepted as a normal step in the development of 
communication skills. Learning activities must go beyond structures and take into account other 
aspects of communication. If the idea being expressed can be understood by the listener, then com-
munication is taking place. Constantly correcting errors interrupts the flow of conversation; noting 
errors is the most effective way of dealing with mistakes. The teacher can then devise follow-up 
activities. 
Anxiety is a great inhibitor of experimentation and learning. Teachers,. by encouraging respect 
for the opinions, feelings, and problems of others, foster a climate of trust and security. In such 
a supportive learning environment, students will be more spontaneous and motivated, less inhibit-
ed, and more comfortable in expressing their personalities and ideas. 
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EVALUATION 
In the French (Core) Program, communicative a~tivities are an important component of the 
oral work that students undertake. These activities contribute significantly to the development of 
oral competency and thereby facilitate the attainment of possibly the most important program 
objective: conversational fluency. 
Teachers need to consider the dynamics of conversation when assessing student performance 
in communicative activities. Conversation is basically a matter of cooperation; it involves social 
interaction in which participants take turns, share \\ith one another, and validate one another's 
communication attempts. At a minimum, it requires t\lt~o participants, but may involve more. Con-
versations usually adhere to four principles: 
1. Participants say the right amount-not too much or too little. 
1. Participants say something of value. 
3. Participants speak in a manner that invites the involvement of others. 
4. Participants speak to the topic: their contribution is relevant. 
Teachers use a variety of techniques to assess student progress in oral French; however, com-
municative activities by their very nature require evaluation techniques that are unique. Communica-
tive activities are likely the greatest challenge for students in the second language class. These activities 
require students to create meaningful language segments. Students have to put together appropriate 
vocabulary and structures to convey their messages and, at the same time, follow and understand 
the speech of others. In such contexts, students must-
Understand a message. 
Recall information related to that message. 
Select vocabulary, structures, and expressions and use communicative strategies to respond 
to the message. 
Organize their comment(s)/idea(s) into a comprehensible message .. 
Convey their message within ·a time limit. 
In summary, this entails reacting spontaneously to what is ·said and contributing as necessary to 
maintain the coherency and flow of the conversation. 
Assessment of progress always involves interaction, either between students or between students 
and teachers, in pairs or small groups. The assessment of student performance is subjective because 
of the dynamic nature of the interaction. Progress in communicative activities may be assessed in 
several ways: 
1. By means of a pretest/post-test. 
2. By observation on a continuous basis. 
3. By periodic observation. 
4. By interviews. 
S. By any suitable combination of the above. 
Some techniques for assessment of student progress in communicative activities can involve 
the use of cassette recorders. For the pretest I post-test, teachers can direct students taking part 
in a small group activity to record a segment of their interaction at the beginning a.~d end of the 
school year; student performance can then be compared and progress noted. For periodic assess-
ment teachers can observe a pair or a group as they work through an activity, or students can.record 
a segment of their interaction that they themselves choose. The teacher can also administer oral 
interviews on a periodic basis for the purpose of assessment. 
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In communicative activities, students are assessed on the amount of information conveyed. 
The focus is on the message, not on language mechanics. To distinguish quality of student perf or-
mance in communicative activities, teachers can use a scale based on the foil owing criteria: 
1. Amount of information conveyed. 
2. Ease of comprehension. 
3. Complexity of the message. 
Using these criteria, student performance is rated on a scale which rangess for example, from 
0 to 10. 
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COMMUNICATIVE ACTIVITIES 
Second language teachers view communicative activities as an essential part of a comprehen-
sive French program. In fact, student proficiency in such activities represents the attainment of 
important program objectives. Teachers know the importance of communicative activities to stu-
dents, who value highly being able to act and react successfully in French. Teachers are aware that 
communicative activities provide the context for the linguistic content of the French Program -
language is learned for its communicative value. Communicative activities are essential in helping 
students make the connection between linguistic content and effective communication. 
Teachers need to take care in planning and using communicative activities in the classroom. 
They realize that these activities are challenging for students, as they must operate under linguistic 
restrictions and pressures of performance. They further understand that students are learning so-
cial interaction skills using French as the vehicle of communication. At various points in the process 
the teacher may be viewed as a catalyst, a resource person, an assistant, or a participant. Having 
ensured that the students are prepared for the activity, the teacher sets directions, organizes the 
class to carry out the task, and assumes the role of resource person. While the students are actually 
carrying out the activity, the teacher circulates, assesses progress, assists, and participates as necessary. 
Teachers accept that students are likely to be shy and hesitant when communicative activities 
are rirst introduced4 They do their utmost to create a supportive, relaxed learning environment to 
counter these reactions. They are Patient: they know that with time, students7 ability to function 
in French will gradually improve in both quantity and quality. They understand that student progress 
in communicative activities will enhance motivation and enthusiasm for all activities in the French 
class. 
Teachers accept student errors as ·an inherent part of learning a language. Common errors 
are omission of articles, incorrect subject-verb agreements, use of the present tense for other tenses, 
substitution of one preposition for another, and errors of word order. Teachers expect students 
to make such errors during communication. They know that errors frustrate students, as does the 
occasional inability to express thoughts. Learning to handle these difficulties and to get the mes-
sage across is the very essence of communicative activities. Teachers impress upon students that 
the most important thing is what is saidJ rather than how it is said. They also stress the importance 
of using every possible means to communicate. Success in communicative activities is measured 
by the amount of information received or conveyed. The students, for their part, must feel free 
to say what they want to say. They may need to seek information from the teacher, a classmate, 
or a dictionary, or even risk guessing. In a very positive sense, the students are in control of the 
situation, and thus use whatever means are .available to accomplish the assigned task. 
Teachers realize that for students to get practice in oral French, they must talk to one another 
in pairs or small groups. Teachers are responsible for structuring activities which encourage such 
interaction. They ensure that the task is of suitable difficulty, that students are linguistically pre-
pared, and that they understand what is required of them. Teachers ·also ensure that students un.., 
derstand that they are largely responsible for their success in communicative activities. 
Real and Realistic Actirities 
The use of communicative activities presupposes a teaching/learning situation in which French 
is used as much as possible in the classroom. Practice in French during teacher-directed lessons 
provides the basis for student language use in the communicative activities presented in this guide. 
In the classroom context, teachers may involve students in two types of communicative activities: 
real, those relating to actual events and experiences in the ~chool; realistic, those relating to situa-
tions in which students may find themselves. The most basic of the real activities involves class-
room management and actual teaching; the day-to-day classroom operation and teaching in French 
provide students with numerous opportunities to use French for meaningful purposes. 
13 
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Real communicative activities are also rooted in community, school, and classroom events 
important to students on a day .. to-day basis-sports, dances, and broken windows can all serve 
as opportunities for real communication. Teachers should identify such events and develop them 
into meaningful language activities for students. This may require some planning and linguistic prepar .. 
ation, but it offers immense benefits in terms of student language use. In effect, school life pro-
vides the basis for real communicative activities. 
Realistic activities can be structured around any situation that students may experience. The 
course of study provides some suggested activities and the linguistic content necessary to handle 
them successfully. Teachers should develop these following the orientation and principles outlined 
in this guide. Twenty-two examples of realistic activities are provided in this section, beginning on 
page 15. 
The approach to planning communicative activities in this guide is an adaptation of a design 
proposed by Guntermann and Phillips (1981). This approach is recommended to teachers for the 
development of other activities. The following is a simple diagram of the planning process: 
essential 
vocabulary and 
structures 
common 
communicative 
purposes 
real and 
realistic 
activities 
The essential vocabulary and structures for communicative activities are, for the most part, set out 
in the course of study; it is likely j however, that teachers will have to provide additional items as 
students need them. 
The classroom is suitable for a range of communicative purposes. Students can use French 
to identify, introduce, describe, obtain and give information, explain, and express their opinions 
or feelings. A variety of topics can serve as focal points for real and realistic activities: family, 
leisure, transportation, communication by telephone, school events, personal accomplishments, events 
of one's day, past events. 
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PASSEPORT FRANCAIS 1 
COMPONENT/ 
TITLE: Entrevue 
ACTIVITY: Interviewing a classmate. 
LINGUISTIC 
CONTENT: Les Matieres 
PURPOSE: To give and obtain information about school subjects. 
PROCEDURE: l. Teacher reviews relevant vocabulary and structures. 
2. Teacher guides the class in the development of a list of questions they might ask each 
other on the topic of school subjects. 
3. Teacher demonstrates the activity with one or two students. 
4. . The class divides into pairs. Students ask each other the suggested questions. 
5. Teacher asks some students to report their results to the cl~. 
QUESTIONS: 1. Qu'est-ce que tu aimes? 
2. Qu~t-ce que tu detestes? 
3. Quel jour est-ce que tu aimes? 
4. Quel jour est-ce que tu detestes? 
5. C'est difficile, le fran~sj l'angla.is, etc.? 
PASSEPORT FRANCAIS 1 
COMPONENT3 
TITLE: La Voiture 
ACTIVITY: Presenting reasons. 
LINGUISTIC Vocabulary and structures of Component 3, especially the "Dialogue" and "Expan-
CONTENT: sion du Vocabulaire". 
PURPOSE: To obtain the use of the family vehicle. 
PROCEDURE: 1. Teacher reviews vocabulary and structures. Pourquoi and parce que may need 
. . 
reviewmg. 
2. Students work in groups (the "family" may be any size) and each one assumes the 
role of a member of the family: la mere, le pere, le frere, etc. 
3. The chosen head of the household asks family members why they want the car today. 
Each member presents reasons (e.g., La !Llle dit: Je veux la voiture parce que j'ai une 
le~n de danse a onze heures) and the decision is made. 
4. These skits may be presented to the class. 
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BONNE ROUTE . 
LES CLASSES COMMENCENT 
TITLE: Les Classes Commencent 
ACTIVITY: Meeting a new classmate. 
LINGUISTIC Vocabulary and structure of Passeport Fran{:ais, Component 1, and "Les Classes 
CONTENT: Commencent". 
PURPOSE: To become acquainted with a French·speaking student on the first day of school, and 
to invite him or her to your home. 
PROCEDURE: 1. Teacher reviews relevant vocabulary and structures. 
2. Teacher guides the class in the development of a list of questions they might ask a 
new student. 
3. Teacher demonstrates the activity with one or two students. 
4. The class is divided into pairs. 
5. Students assume roles and converse with each other. 
6. Teacher spot-checks by asking some students to present their conversations to the c~. 
BONNE ROUTE 
VIS/TE MARTIENNE 
TITLE: Le Martien/La Martienne 
ACTIVITY: Describing 
LINGUISTIC 
CONTENT: Parts of the body and the vocabulary of "Visite Martienne "G 
PURPOSE: To describe un martien/une martienne to another student. 
PROCEDURE: 1. Teacher reviews relevant vocabulary and structuresc 
2. Teacher divides class into pairs. One student gives an oral description of a Martian ~ 
to the other) who makes a sketch. 
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TITLE: 
ACTIVITY: 
LINGUISTIC 
CONTENT: 
PURPOSE: 
VOICI LE QUEBEC 
La Carte du Quebec 
Finding major cities and towns on a map of Quebec. 
The names of major cities and towns in Quebec (page 27) and simple directions: au nord, 
au sud, a l'ouest, a ]'est. 
To give and take directions for locating cities and towns on a map of Quebec. 
PROCEDURE: I. Teacher reviews the information on pages 26 and 27, and the directions. 
1 . 
• 
2. 
2. Teacher divides class into pairs, providing one student with a completed map (illustra .. 
tion #2) and the other with a blank map (illustration #1). 
3. The student with the completed map gives instuctions to the other regarding the loca-
tion of cities and towns; e.g., Montreal est sur l'ile; Granby est au sud de Montreal. 
4. When all instructions have been given, the students check their maps. 
• 
SAINT. LAURENT 
SAINT- LAU~ENT 
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PASSEPORT FRANCf AIS 2 
COMPONENT5 
TITLE: La Liste 
ACTIVITY: Planning meals. 
LINGUISTIC 
CONTENT: Vocabulary for food and beverages; related structures and expressions. 
PURPOSE: To discuss and agree on a menu for a weekend camping trip. 
PROCEDURE: 1.. Teacher reviews vocabulary and structures and provides additional vocabulary as 
needed. 
TITLE: 
2. In groups of four, students decide on a breakfast, dinner, and supper menu for a twcr 
day camping trip. 
3. Teacher spot-checks by asking some groups to report their menus. 
Mon Alni(e) 
PASSEPORT FRAN~AIS 2 
COMPONENT6 
ACTIVITY: Finding out about friends~ 
LINGUISTIC 
CONTENT: Personal characteristics. 
PURPOSE: To describe a friend to the class. 
PROCEDURE: I. Teacher reviews necessary vocabulary and structures. 
2. Each student selects a friend, from outside the class, and prepares a personal profile 
according to the guidelines on page 46. 
3. Using a photograph and a few notes, selected students de&:ribe their friend to the groupe 
18 
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TITLE: 
UN GRAND SALUT 
SECTION 1 
Le Gars Ideal/La Blonde ldeale 
ACTIVITY: Describing the ideal girlfriend or boyfriend. 
LINGUISTIC 
CONTENT: Vocabulary and structures appropriate to describing a person's looks and personality. 
PURPOSE: To discuss and prepare a description of the ideal boyfriend or girlfriend. 
PROCEDURE: 1. The teacher reviews appropriate vocabulary and structures. 
2. The class divides into groups of three or four boys or three or four girls. Each group 
discusses and prepares a description of the ideal girlfriend or boyfriend. 
3. The teacher circulates, listens in, and helps students elaborate. 
4. At the end of the allotted time, several groups of girls will describe their ideal boyfriend 
and several groups of boys will describe their ideal girlfriend. 
UN GRAND SALUT 
SECTION 2 
TITLE: Un Visiteur Inattendu 
ACTIVITY: Interviewing ~n unexpected visitor from the planet Jupiter., 
LINGUISTIC 
CONTENT: 
PURPOSE: 
General 
To interview a visitor from Jupiter to determine what s/he likes and dislikes about Earth 
and to learn what things seem strange to him/her. 
PROCEDURE: 1. The whole class can brainstorm to generate possible questions and answers for such 
an interview. The teacher notes key words or expressions on the board. 
2. The class divides and the interviews take place, with one student being the interview-
er and the other the jupiterien(ne). 
3. The teacher circulates, listens in, and helps students elaborate. 
4. At the end of the allotted time, some pairs present their interviews to the whole class. 
19 
INTRIGUE a QUEBEC 
TITLE: Comment Y Arriver 
ACTIVITY: Giving and taking directions. 
LINGUISTIC 
CONTENT: Street names, vocabulary, and structures related to giving directions. 
PURPOSE: To explain how to get to a specific location in Quebec City. 
PROCEDURE: 1. Teacher familiarizes students with the street names and places of Quebec City and 
provides vocabulary and structures related to giving directions. 
TITLE: 
2. Students work in pairs. Using the map on page 40, one student explains to the other 
how to get to the desired destination. 
3. Teacher asks some students to explain to the class how to arrive at their destination. 
le Veux Aller ... 
PASSEPORT FRAN~AIS 3 
COMPONENT9 
ACTIVITY: Planning a family vacation. 
LINGUISTIC 
CONTENT: Vocabulary and structure appropriate to planning a tour (places, transportation, etc.). 
PURPOSE: To discuss possible holidays, preferences, and means of travel in planning a holiday for 
the family. 
PROCEDURE: 1. The teacher reviews appropriate vocabulary and structures from this and preceding 
units. 
2. The class divides into groups of three or four (mother, father, children) to discuss and 
plan their summer vacations. 
3~ The teacher circulates, listens in, and helps students elaborate. 
4. At the end of the allotted time selected groups can present an overview of their pro-
posed holidays. This can provide other opportunities for oral exploitation; e.g., asking 
the children if they agree with the parents. 
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PASSEPORT FRANf;AIS 3 
COMPONENT 10 
TITLE: Projets Pour Samedi 
ACTIVITY: Planning for a Saturday. 
LINGUISTIC 
CONTENT: Vocabulary for activities of interest to students of this age group. 
PURPOSE: To discuss activities for a Saturday afternoon and evening, and reach a con&.~nsus. 
PROCEDURE: 1. Teacher reviews appropriate vocabulary and structures from this and preceeding units. 
TITLE: 
ACTIVITY: 
LINGUISTIC 
CONTENT: 
PURPOSE: 
2. The class divides into groups of three or four and members discuss what they will 
do this Saturday. 
3. A special effort should be made to relate this activity to real events in the school and 
community. 
4. Selected students will be asked to orally present the plans for their group .. 
PASSEPORT FRANCAIS 4 
COMPONENT 13 
le Deteste le Matin 
Describing the hectic activities of early morning. 
---- · . ~ ~· 
. 4 :~~·-·· 
Vocabulary and structures relevant to the moming, from getting up to amViri.g at school. 
To have students compare their early morning experiences. 
PROCEDURE: I. Teacher reviews appropriate vocabulary and structures. 
2. The class divides into groups of three or four and students generate sentences within 
the theme. They can make their own notes but these will not be collected. 
3. The teacher circulates, listens in, and helps students elaborate. 
4. At the end of the allotted time, a number of students are asked to describe early morning 
. 
expenences. 
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PASSEPORT FRANCAIS 4 
• 
COMPONENT 14 
TITLE: Un Cadeau pour le Prof 
ACTIVITY Buying the perfect birthday present ior the French teacher. 
LINGUISTIC 
CONTENT: Vocabulary and structures appropriate to deciding upon and buying a gift. 
PURPOSE: To discuss possible gifts and to come to a consensus on which one to buy. 
PROCEDURE: 1. Teacher reviews vocabulary and structures from this and preceeding units. 
20 The class divides into groups of three or four and students discuss what they should 
buy for the teacher's birthday. 
3. At the end of the allotted time, each group will be asked to tell what it is going to 
buy and why. 
PASSEPORT FRAN~AIS 5 
COMPONENT 17 
TITLE: Le Weekend 
ACTIVITY: Describing a friend~s weekend activities. 
LINGUISTIC 
CONTENT: Vocabulary and structures of Component 17. 
PURPOSE: To find out partner·s past weekend activities. 
PROCEDURE: 1. Teacher reviews formation of the past tense of verbs. 
2. Students work in pairs, asking each other questions pertaining to the previous weekend. 
3. Teacher asks students to describe their partner's activities to the class. 
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TITLE: Le Prof Distrait 
PASSEPORT FRAN~AIS 5 
COMPONENT 19 
ACTIVITY: Describing an absent-minded teacher. 
LINGUISTIC 
CONTENT: Vocabulary from the "Dialogue" and "Expansion du Vocabulaire". 
PURPOSE: To use expressions with tout to tell a story about an absent-minded teacher. 
PROCEDURE: I. Teacher reviews necessary vocabulary. 
TITLE: 
2. In groups of three or four, students create a short story using expressions with tout 
about un prof distrait. 
3. Stories can be presented to the class. 
Le Voleur 
PASSEPORT FRAN~AIS 6 
COMPONENT 22 
ACTIVITY: Presenting reasons. 
LINGUISTIC 
CONTENT: Vocabulary from Component 22: "Le Hold-Up". 
PURPOSE: To convince the judge that you are inn~nt. ·~ 
~:-----
. ::-~ 
PROCEDURE: I. Teacher reviews vocabulary. ~-ES - -
2. Groups of three assume the roles of le voleur, l'avocat, and le juge. 
3. L ~vocat introduces the case, giving all the necessary background information. 
4. Le voleur defends himself/herself. 
5. Le juge must pass sentence: "coupable" ou "pas coupable." 
6. Teacher asks selected groups to present their skits to the class. 
23 
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PASSEPORT FRANCAIS 6 
• 
COMPONENT 24 
TITLE: Le Match 
ACTIVITY: Sports broadcasting. Broadcasting the final minute of a hockey game. 
LINGUISTIC 
CONTENT: Vocabulary from Component 24. 
PURPOSE: To announce the final minute of play in a tied hockey game for the Stanley Cup. 
PROCEDURE: 1. Teacher reviews hockey terminology with students. 
2. Students work in pairs to prepare a one-minute play-by-play action report on the final 
minute of the game. 
3. Teacher asks some groups to present their play-by-play to the class. 
PASSEPORT FRAN~AIS 7 
COMPONENT 26 
TITLE: La Lettre 
ACTIVITY: Writing a letter. 
LINGUISTIC 
CONTENT: Vocabulary and structure of the "Dialogue" and the futur simple. 
PURPOSE:- To write a letter to a friend telling her/him you are coming to visit. The friend responds. 
PROCEDURE: I. Teacher reviews relevant vocabulary and structures. 
2.. In pairs, students write a letter to a friend about summer plans. 
3. The letters are exchanged and each pair responds to the letter they have received. 
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PASSEPORT FRANf;AIS 7 
COMPONENT 27 
TITLE: La Verification 
ACTIVITY: Responding to questions. 
LINGUISTIC 
CONTENT: Vocabulary and structure from Component 27. 
PURPOSE: To respond to a police officer's questions. 
PROCEDURE: l. Teacher and students list possible questions. 
TITLE: 
2. Class divides into groups of three: driver, friend who is being shown the town, and 
police officer. 
3. Police officer asks the driver routine questions. Driver responds. 
PASSEPORT FRAN~AIS 
THE SUBJUNCTIVE 
COMPONENT 29 
Yous Voulez que ... 
ACTIVITY: Resolving a family dispute. 
LINGUISTIC 
CONTENT: Structures of Component 29, especially expressions such as "il faut que ... "and ''vous vou-
' '' 1ez que ... 
PURPOSE: To resolve a dispute between parents and old~r teenagers over what th~l~nagers want 
·to do and what the parents think they ought to do in some situation (e.g.~ helping with 
the housework rather than watching T.V., or vacationing with friends rather than with 
parents). 
PROCEDURE: 1. The teacher reviews the appropriate structures. 
2. The class divides into groups of three or four to decide upon the situation and to cre-
ate a dialogue. 
3. The teacher circulates, listens in, and helps students elaborate. 
4. At the end of the allotted time, selected groups present their dialogue. 
25 
TITLE: Qui Suis-Je? 
PASSEPORT FRAN~AIS 
THE SUBJUNCTIVE 
COMPONENT 31 
ACTIVITY: Guessing the identity of famous people of the past. 
LINGUISTIC 
CONTENT: Previously learned vocabulary and structuresc The story about Capitaine Bouchard would 
be a good introduction to the topic. 
PURPOSE: To describe a well-known person. 
PROCEDURE: l. In groups, students choose a famous person from the past and prepare a description 
of him/h~r. 
2. Each group reads its description to the other students, who try to identify the mys-
tery person. For example: J' etais franpJis. J 9 etais navigateur et explorateur. le suis 
venu au Canada en 1534 et en 1535. 
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APPENDIX 
LANGUAGE FUNCTIONS AND FORMULAE 
FUNCTIONAL LANGUAGE RHETORICAL STRATEGIES: FRENCH 
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LANGUAGE FUNCTIONS AND FORMULAE* 
This appendix contains an inventory of expr~ions categorized according to the context in which 
they would likely be used. It is a useful resource for students involved· in the communicative activities 
set out in this guide. 
Socializing 
1. Greeting and meeting people: 
Bonjour, Bonsoir - Monsieur, Madame, Mademoiselle. 
9a va? Comment ~ va? 
Comment allez-vous? Comment vas-tu? 
A 11""f ru.10. 
Quelles nouvelles? 
9a va bien? ~ va mal? 
Tres bien, merci, et vous? 
Pas mal, et vous? I et toi? 
2. Leavetaking: 
A bientot · 
A demain 
Au revoir 
Bonjour! Bonsoir! 
9a val 
A demain, a bientot, a tout a l'heure, a ce soir 
Au revoir, a Jundi, a mardi 
Salut! 
Faire ses adieux. 
3. Ways of intrcxlucing oneself and other people: 
Bonjour! le m'appelle .. . 
le voudrais presenter .. . 
Permettez-moi de vous presenter ... 
le suis heureux de faire votre connaissance 
Tres heureux 
Enchante 
(Marie) c'est ... 
Comment vous appelez-vous? Comment t'appelles·tu? 
le m'appelle ... n s'appelle ... 
Elle s'appelle ... . 
le vous presente ... 
le te presente 
le suis enchante 
Faire la connaissance de ... 
C'est ... 
le voudrais te presenter 
Je voudrais vous presenter 
Permettez-moi de vous presenter 
Enchante de faire votre connaissance. 
.--.~ 
. ~-=-=­
-=:·.:.I; .. ... ... __ ,,, -
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*Anthony Papalia. "Developing Communicative Skills in the Second-Language Classroom!" A Preliminary 
Report." Reprinted from The Canadian Modern Language Review, Vol. 38, 4(May1982), pp. 679-690. By per-
mission of the Editor, Anthony S. Mollica. 
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4. Ways to compliment someone or to accept compliments: 
Merci beaucoup, merci bien, merci mille fois ... 
A merveille ... 
Splendide! 
Formidable! 
Cette robe vous va bien! 
Vous etes gentil. 
Qu 'i1 est gen ti1 ! 
Ta robe est belle! 
Tu es jolie! 
Merci. 
Cette robe est jolie. 
Merci, vous etes si gentil. 
5. Methods of attracting attention to oneself: 
Attention! 
Pardon! 
Gar~n! 
Excusez-moi! 
Pardonnez·moi! 
Ecoutez·moi! Regardez-moi! 
6. Ways to small talk about the weather: 
Quel temps fait·il? 
Quel beau temps! 
11 fait beau! n fait cbaud! n fait du soleil! 
n fait mauvais, n'est-ce pas? 
Comme il f ait ... 
n neige, il pleut ... 
n fait du ventlfroidlsi beaultrop froid! 
Que/ sale temps! 
Est-ce qu'il pleuvra demain? 
Showing Emotion 
1. Expressing gratitude: 
Merci 
Remerciements 
Je vous suis tres reconnaissant 
Je vous remercie de ... 
Merci beaucoup, merci bi en, merci, merci mille f ois ... 
Grace a ... remercier de ... 
Merci, vous etes gentil 
2. Expressing pleasure and liking, displeasure and disliking: 
J'aime ~! Je prefere 
le desire, le veux ~ 
l'ai en vie de ... 
9a me plait 
l'aime mieux 
le suis content(e), triste, heureux, heureuse 
le deteste ~!le n'aime pas! le ne prefere pas 
C'est terrible! C'est mauvais! C'est mechant! 
l'ai peur 
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3. Expressing surprise, wonder and shock: 
Mon dieu! lamais de la vie! 
Formidable! C'est fantastique! Bon! {:a alors! 
C'est choquant! Quelle ... ! 
le me demande 
le m' etonne de ... 
le suis surpris 
4. Expressing disappointment: 
C'est dommage, Tant pis 
C'est regrettable! 
Ce la ne f ait rien 
Cela m'est egal! 
C'est mauvais, c'est tres chaud, froid, trop grand 
Tant bien que mal 
le deteste ~ 
5. Expressing satisfaction, d~tisf action: 
6. 
7. 
8. 
C'est parfait, etre satisfait, etre content 
C'est exactement la chose! 
C'est bon! C'est formidable! Bon! 
C'est tres agreable! 
le n 'aime pas, ce n 'est pas que je voudrais 
Je n 'ai pas besoin de 
Pas de tout! C'est affreux! 
Expressing want, desire, intention: 
le veux, Je voudrais, le desire 
J'ai envie de, J'ai besoin de 
. Je prefere 
Je m'interesse a 
le souhaite 
Expre~ing anger: 
Assez! N'importe! lamais de la vie! Zut! 
Rien du tout! 
Je suis furieux 
Je me suis !ache, irrite 
Je suis en colere contre 
Expre~ing fear, bewildennent: 
J'ai peur de 
A voir des inquietudes 
11 y a du danger! 
De peur de 
le crains 
Je m'inquiete 
le ne comprends pas 
le me demande 
31 
:. 
,..-JJ...·~· 
~ . 
:.-:. -..-:-.· 
- --·-
·t ~.:S:-~-~-
~ 
- - -~ 
Judging 
I. Apologizing: 
le regrette, le m'excuse, Excusez-moi 
Pardonnez-moi, Pardon 
le suis desole d' etre en retard 
2. Expressing or inquiring whether one is obliged to do something: 
le dois, 11 faut que je, n est necessaire 
A voir }'obligation de 
Obliger 
Est-ce que je dois? Est-il necessaire? 
3. . Expressing indifference: 
Cela m'est egal! Cela ne fait rien! N'importe! 
C'est la vie! Tant bien que mall 
Comme ci, comme {:a! 
4. Expressing rightness and wrongness: 
A voir raison, A voir tort, A voir le droit de 
Etre clans son droit 
C'est bon, bien, C'est mal 
Faire du tort a 
Faire injure a 
5. Expressing appreciation: 
Grace a, Merci beaucoup, Merci bien 
C'est formidable! C'est bien! C'est parfait! 
Yous etes gentil, Vous etes tres sympathique 
Bien entendu! 
le l'aime beaucoup 
le me rends clairement compte que 
Getting Things Done 
1. Suggesting a course of action: 
Nous form of any verb 
Nous pouvons .... 
2. Persuading someone to do something: 
Recommander quelqu'un 
le pense qu'il est parfait pour 
Vous etes parfait pour le travail 
3. Directing someone to do something: 
Ecrivez, lisez, parlez, mangez, ecoutez, apportez-moi quelque chose 
Giving various commands in nous, Yous, and tu forms of the verb 
Donnez le livre a quelqu'un, Parlez plus fort 
Demandez a quelqu'un de faire quelque chose 
4. To warn someone: 
Faire attention, Faites attention 
Prenez garde! 
Faire quelque chose soigneusement, avec soin 
Ne marche pas si vite 
Faire quelque chose tres Jentement et pas vite 
Mangez lentement 
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5. Granting forgiveness: 
9a ne fait rien, C'est bien, Bon, d'accord 
Ne vous inquietez pas 
N'importe 
6. Blaming: 
C'e.st ta faute, Tu as tort, Vous avez tort 
Tu n'as pas raison, Vous n'avez pas raison 
Yous etes a blamer 
7. Forbidding someone to do something: 
Defendre, em¢cher de 
Defendre a quelqu'un de 
Defense de: turner, parler, se promener 
Interdire de 
Getting the Facts 
1 o Identifying: 
C'est, Il est, Elle est, Je suis 
Ooi, c'est un, I1 y a un 
Voici 
Voila 
2. Asking: 
Ou allez-vous? Que fais-tu? Ou se trouve ... ? 
Pourriez-vous me dire? 
Quand revient-il? Combien coute ya? 
Qui parle? Pourquoi? A vec qui allez-vous? 
Que faites-vous? Pourquoi allez-vous? 
A quelle heure allez-vous? 
3. Reporting, ·describing, narrating, explaining: 
11 a dit que, 11 a vu que 
Il y avait beaucoup de 
n faisait beau, le ciel etait bleu 
Il y avait une fois 
C'est-a-dire 
Marie dit que 
n ya 
4. Requesting someone to perform a service: 
Voulez-vous venir diner? 
Voulez-vous sortir avec moi? 
le voudrais vous inviter a diner 
S'il vous plait 
Responding to the Facts 
1. Seeking and giving permission: 
Est-ce que je peux? Puis-je? 
Oui, bien sar tu peux (vous pouvez) 
Pensez-vous que je puisse 
Permettez·moi 
S. V.P. 
.~ 
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2. Making comparisons: 
Plus ... que, moins ... que 
Mieux ... que, meilleur ... que 
Autant de ... que 
3. Accepting or declining an offer or an invitation: 
C'est tres aimable 
le viendrai avec plaisir 
le m'excuse, mais c'est impossible 
Merci pour /'invitation, mais je ne peux pas y aller 
Merci mille f ois, je veux assister 
Malheureusement, je ne veux pas assister 
Yous etes tres genereux mais je suis tres occupe(e) 
4. Expr~ing or inquiring about the ~ibility of something: 
C'est possible que 
Est-il possible que 
Comment puis-je l'eviter, dites-moi? 
n est probable 
Peut-etre 
5. Expressing capability or incapability: 
Tu sais jouer de la guitare 
le peux, le ne peux pas 
6. Offering to do something: 
Est-re que je peux vous aider? 
A vez-vous besoin d'aide? 
A vez-vous des questions? 
Avez-vous besoin de? 
7. Expr~ing or inquiring about certainty: 
Etre certain 
Etre siir de 
S'assurer de 
Bien siir 
Certainement 
-
·-· 
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FUNCTIONAL LANGUAGE RHETORICAL STRATEGIES: FRENCH * 
Openers 
1. Attention-getter (interrupting to get the floor): 
Excusez-moi! Pennettez-moi! 
Pardonnez-moi! Regardez-moi! 
Arretez! Ecoutez-moi! 
Si je peux 
Silence! 
Attendez! 
2. Casual opening: 
C'est a dire que 
C'est vrai, mais 
Apropos 
Savez-vous que 
Je sais que 
Pensez-vous que 
3. Perso~al stand: 
Amon avis 
le crois 
Mais oui 
Je pense que 
Je veux dire que 
4. Focusing on the main point: 
N'oubliez pas que 
Pensez-vous que 
Savez-vous que 
En venir au fait 
Souvenez que 
Disons que 
5. Redirecting the topic: 
Notez bien 
Reflechissez un peu 
Ce n'est pas la question 
Comparez 
Voyez que 
Dites-moi! 
Dites done! 
Salut! 
Amon avis 
Croyez-vous que 
Voyons 
Bien 
A mon opinion 
J'ai ente11du dire que 
le sais que 
J'ai compris que 
J'ai confiance en 
Et maintenant 
C'est ca 
Notez bien que 
Regardez 
Pennettez-moi de repeter 
Vous avez -_ 
Done, allons 
D'autre part 
De l'autre rote 
Attendons 
' 
.. 
• Anthony Papalia. "Developing Communicative Skills in the Second-Language Classroom: A-"~eliminary 
Report." Reprinted from The Canadian Modem Language Review, Vol. 38, 4(May1982), pp. 679;."b'i_O. By per-
mission of the Editor, Anthony S. Mollica. 
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Keeping the Floor 
l. Adding an argument: 
Mais, je veux dire que 
N'oubliez pas que 
Dans ce cas 
Je voudrais ajouter 
Ensuite 
C'est a dire que 
Mais, si vous avez 
2. Paraphrasing oneself: 
C'est a dire 
Sans doute nous savons que 
C'est la meme chose que 
En autres mots 
Voyons 
3. Expanding a statement: 
J'ai /'intention de 
Maintenant, voyons 
Donnez vos avis! 
Savez .. vous que 
Je veux dire 
Qu~n pensez .. vous? 
Egalement 
En meme temps 
4. Giving examples: 
Par exemple 
Examinons 
Un autre moyen est 
Pour cette raison 
Voici, nous avons 
Discutons ces ~choses 
Piggybacking off Partner's Argument (Linking) 
1. Questioning: 
Pourquoi pensez-vous que 
C'est vrai, mais etes-vous sar? 
Sans blague? 
Vous voulez dire que 
2. Restating: 
C'est a dire que 
On peut dire que 
Done nous avons 
C'est que 
Alors, vous avez 
3. Piggybacking: 
Je le crois 
Bon, mais je voudrais ajouter 
D'ailleurs 
C'est mon avis aussi 
Peut..etre que tout le monde sait que 
En plus 
Ecoutez un peu 
Alo rs 
Voyons un peu 
D'ailleurs 
Nous avons besoin de regarder 
Bien sar YOUS savez que 
C'est evident que 
Nous pouvons dire 
Nous voulons dire que 
Comparez ces exemples 
Ajoutons que 
Etes-vous d'accord? 
Croyez-vous que 
Alors, nous a.vons 
A la fois 
Je voudrais elaborer sur cette phase 
J'ai une suggestion 
C'est-a-dire 
Voila 
Alors, je vous donne 
Regardez ces exemples 
Pouvez-vous expliquer un peu 
Expliquezj s. v.p. 
Je suis d'accord avec ~ mais 
Je ne suis pas sur, donnez plus d'exemples 
Pourtant 
Encore une fois 
Alors, nous voulons dire que 
Maintenant nous regardons 
Cependant 
Aussi, je pense que 
Ah oui, je le vois 
Je comprends, mais 
le suis d'accord avec vous mais 
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4. Counterargument: ' 
Mais, j'ai entendu que Oui, mais n'oubliez pas que 
Pas possible! Peut-etre pouvons-nous examiner que 
D~utre part Au contraire! 
Vous avez raison, mais le demande mieux! 
Etes-vous sur que 
Reactive Listening 
I. ~nt: 
Oui, je suis d'accord! C'est ~! 
Eh bien! Bonne idee! 
Completement! Sans faute! 
Allez-y! C'est bien! 
Ah . ., 
, mais OUl. Absolument! 
Mais oui, je vois! Bon, alors! 
2. Giving in: 
Peut-etre le peux comprendre 
Oui, si vous le elites le suis d'accord avec ~ 
C'est votre avis Bon, anons 
Oui, c'est ~ Bien sur 
3. ~nt (mild): 
Je ne crois pas . le pense que j'en ai assez 
Ecoutez-moi! Bon, mais je ne crois jamais 
Je ne suis pas d'accord Absolument pas 
Alors, oublions ~ Tu crois ~ - -i:.. - ~ 
Mais regardez-la Tu es sur ,--.i::-;rn 
. . .. -~-:-w.~-
4. Disbelief: 
Je ne le crois pas Ce n'est pas possible! 
C'est incroyable! Impossible! 
Etes-vous szir C'est choquant 
Je n'ai pas confiance en Cela m'-etonne -~;,?915 -
- -...:=. 
Ce n'est pas man avis Je me demande 
.. ..  
Ce n'est pas vrai Incroyable! 
C'est absurde Mais, non 
Je ne pense pas 
5. Noncommittal: 
Cela m'est egal Comme tu veux 
Peut-etre C'est possible 
On verra! 9a ne me regarde pas 
Cela ne fait rien Comme ci, comme ~ 
N'importe 
(). Fighting back: 
Non! C'est ta f aute! 
Oubliez ~! . Ce n'est pas vrai! 
Absolument pas! Si vous pensez que je le croix ... 
J'en ai assez! Vous ne savez rien! 
Cela me suffit! le suis en colere contre 
Avez-vous fini? Vous etes fou 
-
' '!"..: 
Vo us a vez tort 
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